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ABSTRACT

In recent years, interest in the effects of burnand strain in workforce in nearly every kind ofnen service
professions has been increased; it includes teachmofession as well. The working conditions of $hikool, college or
university have been changed to a great extentamadow significantly different from previous gest@wns. The present
study examined burnout between English Languagehéza of Hindi Medium Schools and English Mediutmosts of
Gautam Buddha Nagar. Data were collected from 2&eglhers selected randomly from Hindi and Englisdioma schools
from all the four blocks of Gautam Buddha NagarrBwt was measured by Maslach Burnout Inventon®§)9Results
of burnout through ANOVA revealed that English Lizage Teachers of Hindi medium school exhibited leigiotional
exhaustion and depersonalization followed by lesssgnal accomplishment as compared to English Madsghool.
English Language teachers of English medium schebtaved less emotional exhaustion and depersotializabut
higher personal accomplishment than English Langutgachers of Hindi medium schools. Further, Emglisnguage
teachers of Hindi medium schools differed signiftta from English medium schools, showing that fibvener head
burnout syndrome (high emotional exhaustion andedemalization, followed by low personal accomptigimt) as
compared to the later ones. Results were intergratethe light of existing theoretical frameworkdagxisting Indian

organization culture in schools. The implications the present research for theory and practiceanaso suggested.
KEYWORDS: Burnout, Stress, Teachers, English and Hindi Med8ahools, English and Hindi Language Teachers
INTRODUCTION

In recent years, there has been increased interést effects of burnout and strain in workforoenearly every
kind of human service professions, it includes &g profession as well, where the working condisiof the school,
college or university has changed to a great extamd is now significantly different from previousergerations.
The fit between them and their job has been disdipGalloway, Pankhurst and Boswell, 1986; Smitth Bourke, 1992)
making them more susceptible to stress. In companigth other professionals, teachers showed lagal$ of exhaustion
and cynicism, the core dimensions of burnout (Masldackson and Leiter, 1996; Schaufeli and EnzmE®®8). In many
countries like US, it has been estimated that atduper cent to 20 per cent of teachers are busnedt any given time
(Farber, 1991). Teachers in Finland have the highasout levels compared to workers in all othemlan services and

white collar jobs (Kalimo and Hakanen, 2000). Farttin another study, the mean CES-D (depressiale)sscore of a
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sample of 75 Los Angeles teachers was 15.6, ixajue twice the mean score obtained in communityeys (Beer and
Beer, 1992) and the score is considered signifibestuse it is associated with increased risk pfadsion (Schonfeld,
1990).

Teachers increasingly doubt the quality of theindunctioning. The skills they have built up acrassumber of
years appear to be declining in importance. Theistiag skills are being eroded, with only ambiguiegarding the
implications of a concrete change for the actualkwgituation to replace them. And these changee lotearly affective

repercussions.

Studies shows that teachers’ high burnout leveliiably affects the learning environment and irdegs with the
achievement of educational goals in sofar as theg to teachers' detachment, alienation, cynicigrathy, absenteeism,
irritability and ultimately the decision to leavieetjob (Carnegie Task Force on Teaching as a Riofes1986; Jenkins
and Calhoun, 1991; Kierstead, 1983; Kyriacou anttlBfie, 1977; Litt and Turk, 1985; Needle, Griffilsvendsen, and
Berey, 1980; Huberman, 1993). Teachers are known ctmtinue work in spite of burnout symptoms
(Dworkin, 1985; Hock, 1988) or reduced classroommagement skills (Blase, 1984; Smith et al., 1992).

As burned out teachers negatively affect themsebnesr students and the educational system (Hydgitixl), it
is necessary to promote the use of instrumentsdorately measure teacher burnout at an earlige stad take the timely
preventive measures or strategies to reduce themolit. Teachers are arguably the most importanigof professionals
for our nation’s future that any opportunity to prate their physical and mental health should bzeski

Burnout Syndrome

Burnout could be seen as a metaphor commonly wusdddcribe a state or process of mental exhausiilar
to the smothering of a fire or the extinguishingaafandle (Schaufeli and Buunk, 1996). It is defias the loss of concern
for the people with whom one is working includinigygical exhaustion and characterized by an emdtiextzaustion in
which the professional no longer has any positegifig, patience, or respect for his/her work (Mebkland Jackson,
1977). Further, Maslach and Jackson (1982) defmngdout as a syndrome of emotional exhaustion, rdepalization and
reduced personal accomplishment. Emotional exlaussi a depletion of one’s emotional resources tandfeeling that
one has nothing left to give to others at a psyadiohl level. The depersonalization phase of burimthe development
of negative and callous attitudes about the peopéeworks with. The depersonalized perception loéist can lead one to
judge them as somehow deserving of their troulflabird aspect of burnout is the perception thag'smccomplishments

on the job fall short of personal expectationspeeception which involves a negative self-evaluatio
Objective

The main purpose of this study is to investigatedbre of burnout in teachers of English languageindi and
English medium schools of public and private inatieih to the teachers throughout educational backgt up to
Intermediate/1% (Hindi/English). Better understanding of the fastoelated to the burnout will not only help theglish
teachers cope with their stress, but also make tmene efficient in creating work-life balance irethlives. Based on
Jackson, Schwab and Schuler’s (1986) work, sudmé=eculminate in strong negative feelings towardxching, such as
discouragement and frustration from teaching whigty result in a desire to relinquish teachingelras to be one of the

promising areas of research that has potentigdfaviding answers or shedding some light on thgraai
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Method

Sample: The sample of the present study comprised of 2d4€hers. On the random basis 50 schools were chosen
from the four blocks of Gautam Buddha Nagar, Indibe teachers were taken from both public and tgiwzhools
making each group of 120. Among each group, 60hexacrespectively, of English medium and Hindi medischools
were taken. Overall, burnout was examined in theetlyroups, i.e. type of schools (public and péyainedium of schools
(English and Hindi medium); and 30 teachers frochegroup whose education up td"liatermediate (English and Hindi

medium) were taken.
Tool Used in the Study

Maslach Burnout Inventory (MBI) developed by Masladackson and Leiter (1996) was used to assess the

burnout among teachers. It measures three asgdmisrmut syndrome (a separate subscale measurkeaspect):

 Emotional Exhaustion — A reduction in emotional resources, feeling wedi and used up. The emotional

exhaustion subscale assesses feelings of beingosr@ibt overextended and exhausted by one’s work.

» Depersonalization — The increase of negative, cynical and inserst#ittitudes towards work, colleagues, clients
and/or patients. The depersonalization subscalsunesian unfeeling and impersonal response toweacigsents

of one’s service, care, treatment or instruction.

e Personal Accomplishment — A feeling of being unable to meet other’'s neaad to satisfy the essential elements
of job performance. The personal accomplishmenssalb assesses feelings of competence and sudcessfu

achievement in one’s work with people.

A high degree of burnout is reflected in the higbres on the Emotional Exhaustion (EE) and Depaitiaiion
(DP) subscales and in low scores on the PersonebrAglishment (PA) subscale. An average degree ofidut is
reflected in average scores on the three subscalksy degree of burnout is reflected in lower soN the Emotional
Exhaustion and Depersonalization subscales an@jindtores on the Personal Accomplishments subsEaéereliability
coefficients for the subscales were as follows: Bomal Exhaustion 0.90; Depersonalization 0.79; sBeal

Accomplishment 0.71.
RESULTS

For the burnout dimensions of all the groups meash mean of means was calculated. Three way anabfses
variance on the three dimensions of burnout i.eotemal exhaustion, depersonalization, and persanabmplishment
were taken out to account for the differences betwihe groups. Three way and two way interactiemalyses were
performed, but since they did not come out to geiitant hence were not mentioned. Therefore, sigpificant findings

have been discussed in the present study. Statiatialyses were carried out in SPSS version 18.0.

The summary of ANOVA has been reported in Table &he dimension of emotional exhaustion obtained F-
values for the main effect of types of school, medbf schools and throughout the medium of educaifdeachers, were
found significant (F = 12.48, 17.66 and 30.25, eesipely; p <0.01), which indicate that all the g@brfactors bring
differences in emotional exhaustion to a very laeg¢ent. Teachers of private schools demonstraigd émotional

exhaustion as compared to the teachers of pulticads. English language teachers of Hindi mediuhosts had higher
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emotional exhaustion than English medium schoolsirther, teachers whose throughout education (up to
12"/Intermediate) was in Hindi medium showed higheogomal exhaustion as compared to the throughoutatébn in
English medium. In case of depersonalization, Freslcomputed for the main effects of types of sthoedium of
education in schools, and teacher's throughout atéhre up to 1%/Intermediate were found significant (F = 6.12,0171.
and 24.25, respectively; p < 0.01), which indicateat teachers of private schools demonstrated déglersonalization as
compared to the teachers of public schools. Engleiguage teachers of Hindi medium schools had more
depersonalization than English medium schools. fBaeher's whose throughout education up t8/Ihfermediate in
Hindi medium depicted higher depersonalization ammared to their education in English medium. Fenmthn the
dimension of personal accomplishment obtained Hesfor the main effects of types of school, grafieeachers, and
marital status were found significant (F = 9.583and 24.44, respectively; p <0.01), indicatingt thnglish Language
teachers of public schools had high personal actishmpent than the private school teachers. Endlaguage teachers
and teachers whose throughout education (up tirit2rmediate) was in Hindi medium had higher ination towards
personal accomplishment as compared to their crpartei.e. the teachers whose throughout educafign to

12%Intermediate) was in English medium.
DISCUSSIONS

The results of burnouts were analyzed on the basists three dimensions i.e. emotional exhaustion,
depersonalization and personal accomplishment.ifgsdindicate that teachers of private schools tigter degree of
burnout than teachers of public schools. The obthiesults could be due to the existing differermetsveen the public
and private school systems, service conditiongy@atulture, etc. The public schools are the Indjamernment institution
where once the recruitment has been made; thditidslikelihood of dismissal of teachers; wherdaasprivate schools
mostly teachers are hired on yearly contract bddiese schools demand more credentials along wgth frerformance
levels from the teachers. The job insecurity addidemands are the potential factors which makeeaehers of private
schools stressful. Moreover, teachers in privat®aslts, mostly find themselves constant ‘chasing tiadl’- juggling tasks
and following up. So teachers who have to chasie thié cope with the demands and pressure of glmanneeds, deal
with a fast moving and changing environment, adoptv standards and qualifications, can easily fimgirtselves in

stressful situations.

Another problem of role conflict and role ambiguitgn also be seen in teachers of private scho@ayNeachers
reported a sense of role conflict when inappropriicompatible and inconsistent demands are placethem. When
teachers cannot reconcile inconsistencies betwesetsets of expected role behaviors, they experieonflict. First of
all, In private schools, they are expected to mewjuality education for their students while tlgy not have at their
disposal the best teaching materials. Secondly, #re held responsible for handling the disciplpreblems in their
classes while they are not given the authoritydad. It bears evidence from the studies thataoibiguity has generally
been reported as an important determinant of burg@acharach, Bauer and Conley, 1976; Bensky, Skewse, Bates,
Dixon, and Beane, 1980; Pettegrew and Wolf, 198&hw&b and Iwanicki, 1982; Tosi and Tosi, 1970). &t
multidimensional level, role ambiguity has been wghoto influence emotional exhaustion and reducedsqrel
accomplishment (Schwab et al., 1982). Further, Bawalhomas and Jennifer (2007) examined the effieadle conflict
on burnout and the Conservation of Resources thedhey found that political skill was associatedthwiess

depersonalization and feelings of reduced persacadmplishment, and moderated the role conflict reldiced personal
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accomplishment relationship. Further, perceivednizational support was associated with less emaltiexhaustion and

depersonalization, and moderated the role corshict emotional exhaustion relationship.

The findings are in conjunction with few studiesthis context. Dorman (2003) examined the predsctoir
burnout in a sample of teachers in Queensland terisehools. Results of his study indicated that oMerload in English
medium private schools was a strong predictor ofkwaressure, which in turn predicted emotional estian. Work
pressure, classroom environment and self-esteecuatmd for 69% of the variance in teachers' ematiexhaustion and
over 46 per cent of the variance in depersonatinatvas attributable to school environment, classr@mvironment,
emotional exhaustion and self-esteem. RavicharaimdrRajendran (2007) found that sex, age, educatievels, years of
teaching experience and types of school, play mifggnt role in the perception of various souroéstress related to the
teaching profession. Further, Unterbrink, Hack Bffieifer (2007) also reported significant differesi@e burnout for types
of school. Scheib (2003) interviewed four K-12 neusiachers and found that role conflict, role avadl, underutilization
of skills and resource inadequacy were significtrgssors. In another study, Pavlakis, Raftopoaitms Theodorou (2010)
examined burnout in physiotherapist working in pukdnd private sector. They found that total 21er pent of
participants met Maslach's criteria for burnoute foint prevalence of burnout was 13.8 per cethade who worked in

the public sector and 25.5 per cent of those irpthete sector.

Results of burnout for different mediums of instrows in schools revealed that English Languagehiea of
Hindi medium schools have burnout in a greater eleghan the English medium schools. It can bepnt¢ed from the
findings that Hindi medium school teachers facedows hurdles than the teachers of English mediohoals. These
hurdles, create problem to give the teachers theirdred percent to the students. English languegehers of Hindi
medium schools consistently cited hurdles as thpmsressor in their jobs, important factors imt#u mother tongue
effect, English treated as a subject, unable tdheséatest and effective method English languagetting, except English
all the subjects taught to the students were ilHBeside these, there are many other factoronessiple for high stress in
English language teachers of Hindi medium schdotse.g., lack of English language lab, more emfghas the subjects
of core sciences, English as a language of so@tls attitude towards the English language. Agrothajor stressor for
English language teachers of Hindi medium schoafls lze the expectation of the English teachersaoht&nglish with

Hindi as the medium of instruction in the school.

In the case of the educational background of Ehgtsachers, results indicated that the teachergseh
qualifications up to (112" are in Hindi were more prone to burnout as comgao the English Language teachers

whose throughout qualification is in English.

It can be concluded that English language teaabigpsiblic school, schools having their medium ddtinctions
is English, and, the teachers educational backgraym to 13/Intermediate is English exhibited less burnoutedeé
teachers had less burnout because of their alditgffectively and efficiently deal with variousgimems of students,
management, the medium of instructions in the sciodnglish, English is considered as a Languagher than a
subject. On the whole, these groups of teachersahationg feeling of being capable of attainingirtiymals and the

attitude towards English language is normal theeefdo not easily get emotionally exhausted ancdsemalized.
IMPLICATIONS

The results of the present study are importantttier potential they have in terms of teaching Ehgbs a
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language and policy along with the teaching methaglo implications, especially because some measareseasy to

implement to change the conditions or behavior atkvand to improve the problems identified. The lE&hgmedium

Private schools should also allow the teacherotalact self initiative activities because thesevdis will be primarily

driven by intrinsic motivation. When teachers dteveed to pick their own teaching pedagogies, stidwave less pressure

and a strong support system, will eventually makent able to bounce back easily from stress. Asetthecational

background of many of the English teachers is Hitli# organization should organize time to timeavéas/training

sessions which can help those teachers to upghaitekhowledge of teaching English as a languadectdely. Apart

from these facts, schools should take care of ngag@nvice conditions of teachers better and sfressof job insecurity in

order to instill confidence in them for their maxim output.
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APPENDICES
Table 1: Mean Scores of all Three Dimension of Buwut for Different Groups
Public Private
English Hindi Mean of | Enghsh Hindi Mean | Mean
Dimensions Groups Medium | Mediom M MMedinm | Medinm of of
Teacher Teacher Teacher Teacher | Means | Means
English - - - -
Educational 17.83 21.67 19.75 18.73 25.63 2218 2097
Background
Hmmdi
Emotionzl Exhaustion g:ﬁﬁgﬁd 2257 26.80 24 68 28.03 3443 3123 27.96
ﬁ::s °f | ap20 2423 2222 2338 30.03 26.71
ﬁ::s °f | English Medium Teachers: 21.79 | Hindi Medium Teachers: 27.13
English
Educational .53 10.17 085 10.60 12.50 11.55 10.70
Background
Hindi _ _ﬂ . N - o 5
Depersonali-zation ggﬁ?ﬁﬁﬂ 11.57 14.60 13.08 13.10 15.87 14.48 13.78
e °f | 1pss 12.38 11.47 1185 14.18 13.02
eans
Mean °f | English Medium Teachers: 11.20 | Hindi Medium Teachers:13.28
English
Educational 3930 37.10 38.20 36.87 3593 36.40 37.30
Background
Himdi
Personal Educational 36.13 33.33 34.73 32.70 2920 3095 32.84
Accomplish-ment Background
ﬁ:zs of | 3792 3522 36.47 34.78 32.57 33.67
= °f | English Medium Teachers: 36.25 | Hindi Medfum Teachers: 33.89
Table 2: Summary of ANOVA of all Dimensions of Burrout
. . . Sum of Mean F-
Dimensions Source of Variation df
Squares Squares | Value
Emotional Types of School (A) 1210.5 1 1210.5 12.487*
Exhaustion Medium of Instruction (B) 1712 1 1712 17.66*F
Educational background of Teachers (C) 2933 1 293330.25**
Types of School (A) 144.15 1 144.15 6.12*F
Depersonalization| Medium of Instruction (B) 260.41 1 260.41 11.07%*
Educational background of Teachers (C) 570.41 1 .A70 24.25**
Personal Types of School (A) 467.6 1 467.6 9.58*1
Accomplishment Medium of Instruction (B) 333.7 1 333.7 6.83*}
P Educational background of Teachers (C) 1192|6 1 2819 24.44*
p<0.01
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